"‘\I

An Roinn Oideachais

i

)
Y

=

Department of Education

Whole School Evaluation:
Management, Leadership and

Learning
Report

Ainm na scoile/School name
Seoladh na scoile/School address
Uimhir rolla/Roll number

Data na cigireachta/
Date of evaluation

Data eisiina na tuairisce/Date of
issue of report

REPORT

Aghards N S

Scoil Mochua
Aghards Road
Celbridge

19794V

24-02-2023

06/11/2024



What is a whole-school evaluation —
management, leadership and learning?

Whole-School Evaluation — Management, Leadership and Learning reports on the quality of
teaching and learning and on the quality of management and leadership in a school. It affirms
good practice and makes recommendations, where appropriate, to aid the further development
of educational provision in the school.

How to read this report
During this inspection, the inspector(s) evaluated and reported under the following headings or
areas of enquiry:

arwd =

The quality of pupils’ learning.
The quality of teaching.
The quality of support for pupils’ wellbeing

The quality of leadership and management

The quality of school self-evaluation.

The board of management of the school was given an opportunity to comment in writing on the
findings and recommendations of the report, and the response of the board will be found in the
appendix of this report.

Inspectors describe the quality of each of these areas using the Inspectorate’s quality
continuum which is shown on the final page of this report. The quality continuum provides
examples of the language used by inspectors when evaluating and describing the quality of the
school’s provision in each area.

Actions of the school to safeguard children and prevent
and tackle bullying

During the inspection visit, the following checks in relation to the school’s child protection and
anti-bullying procedures were conducted:

schools 2017.

Child Protection Anti-bullying

1. The name of the DLP and the Child 1. The school has developed an anti-
Safeguarding Statement are prominently bullying policy that meets the
displayed near the main entrance to the requirements of the Anti-Bullying
school. Procedures for Primary and Post-Primary

2. The Child Safeguarding Statement has Schools (2013) and this policy is
been ratified by the board and includes reviewed annually.
an annual review and a risk assessment. | 2. The board of management minutes

3. All teachers visited reported that they record that the principal provides a report
have read the Child Safeguarding to the board at least once a term on the
Statement and that they are aware of overall number of bullying cases reported
their responsibilities as mandated (by means of the bullying recording
persons. template provided in the Procedures)

4. The Child Safeguarding Statement meets since the previous report to the board.
the requirements of the Child Protection 3. The school’s anti-bullying policy is
Procedures for Primary and Post-Primary published on its website and/or is readily
Schools 2017. accessible to board of management

5. The records of the last three board of members, teachers, parents and pupils.
management meetings record a child 4. The school has appropriate initiatives in
protection oversight report that meet the place to promote a positive and inclusive
requirements of the Child Protection school culture and environment.
Procedures for Primary and Post-Primary | 5. All teachers visited report that they have

read the school’s policy on anti-bullying
and that they are aware of their roles and




The board of management has ensured
that arrangements are in place to provide
information to all school personnel on the
Child Protection Procedures for Primary
and Post-Primary Schools, 2017.

School planning documentation indicates
that the school is making full provision for
the relevant aspects of the curriculum
(SPHE, Stay Safe, and RSE).

Child protection records are maintained
in a secure location.

responsibilities in preventing and tackling
bullying.

The school met the requirements in relation to each of the checks above.




Whole-school evaluation — management,
leadership and learning

Date of inspection 24-02-2023

e Meetings with principal and in-school
leadership team

Meeting with representatives of the board
of management

Meeting with parent representatives
Meeting with teachers

Review of relevant documents

Pupil focus group

Inspection activities undertaken ¢ Analysis of parent, pupil and teacher

questionnaires

Observation of teaching and learning
Examination of pupils’ work

Interaction with pupils

Feedback to principal, deputy principal and
teachers, and to parent and board of
management representatives

School context

Scoil Mochua, Aghards, is a co-educational primary school situated in Celbridge, Co. Kildare.
The school operates under the patronage of the Catholic Archbishop of Dublin and caters for
boys and girls from junior infants to sixth class. At the time of the evaluation, there were 657
pupils enrolled in the school. The school has twenty-five mainstream class teachers, ten special
education teachers (SETs), one of whom is shared with another school, an administrative
deputy principal and an administrative principal.

Summary of main findings and recommendations:

Findings

The quality of pupils’ learning was good and pupils displayed high levels of
motivation and positive attitudes towards their learning.

The quality of teaching was good overall; teachers employed a range of teaching
approaches and resources to stimulate pupils’ engagement.

The quality of support for pupils’ wellbeing was very good and pupils experienced a
sense of belonging and reported that they felt safe, connected and supported in the
school

The quality of leadership and management in the school was of a high standard.
School leaders promoted an inclusive school community and implemented effective
communications systems.

The quality of school self-evaluation was good.

Recommendations

Chun scileanna labhartha na ndaltai sa Ghaeilge a fhorbairt a thuilleadh, moltar do
na muinteoiri focléir agus struchtdr teanga a mhuineadh go cérasach agus
deiseanna rialta a thabhairt déibh an teanga nua-fhoghlamtha a dhaingniu, a
chleachtadh agus a Usaid i gcomhthéacsanna éagsula. In order to further develop
the pupils’ oral language skills in Irish, teachers should systematically teach
vocabulary and language structures and provide regular opportunities for the pupils
to use, consolidate and practise newly acquired language in different contexts.

In order to further monitor pupils’ learning, teachers should extend the range of
assessment practices to measure pupils’ skills development and dispositions
towards their learning across the curriculum.




Detailed findings and recommendations

1. The quality of pupils’ learning

The quality of pupils’ learning was good. Pupils displayed high levels of motivation
and their active engagement with learning contributed to their sense of wellbeing.
The majority of pupils surveyed reported that they enjoyed their lessons and
learning. Print rich environments were used to successfully support pupils’ learning.
Samples of projects, written presentations and art work displayed and celebrated
pupils’ achievements.

Pupils communicated clearly and confidently in English. They read fluently and
expressively, and samples of their work indicated that they could write in a range of
genres and for a variety of audiences.

Léirigh na daltai dearcadh dearfach i leith na Gaeilge. Bhi roinnt focléra agus
nathanna cainte ar eolas acu. Bhi sé deacair ar na daltai cumarséaid a dhéanamh go
héifeachtach sa Ghaeilge, &fach. Chun scileanna labhartha na ndaltai a fhorbairt a
thuilleadh, moltar do na muinteoiri focl6ir agus struchtdr teanga a mhuineadh go
cérasach agus deiseanna rialta a thabhairt d6ibh an teanga nua-fhoghlamtha a
dhaingniu, a chleachtadh agus a Usaid i gcomhthéacsanna éagsula. Pupils
displayed positive attitudes towards Irish. They have acquired a range of vocabulary
and phrases. The pupils found it challenging to communicate effectively in Irish,
however. In order to further develop the pupils’ oral language skills, teachers should
systematically teach vocabulary and language structures and provide regular
opportunities for the pupils to use, consolidate and practise newly acquired
language in different contexts.

In numeracy, pupils experienced opportunities to justify, discuss and explain how to
solve mathematical problems using appropriate strategies. They were able to link
their learning in numeracy to their everyday lives.

Pupils demonstrated a sense of space and place and experienced school trips to
galleries and local areas of interest. It was evident throughout the school that pupils
were recognised as key contributors to our sustainable future and their
understanding of environmental issues was being developed. They were enabled to
act responsibly for a more sustainable world by engaging in a range of school
initiatives which engendered a sense of school community.

While pupils engaged in collaborative activities during some of the lessons
observed, there was scope for them to engage in more challenging and independent
learning experiences to promote and develop higher-order skills, such as, critical
thinking, decision making, analysis and making judgements.

A wide range of interventions and prevention strategies were in place in the school
to support pupils with special educational needs (SEN).

2. The quality of teaching

The quality of teaching in mainstream and support settings was good overall.
Teachers created attractive and stimulating learning environments. They modelled
enthusiasm and enjoyment in learning.

Teachers presented as dedicated practitioners and used a variety of curriculum
resources, including information and communication technology (ICT) to engage
learners.



Teachers prepared for their teaching on a class-level basis. However, at the time of
the evaluation, it was noted that there was a need for school leaders and teachers
to agree and record whole-school approaches to curriculum planning and
implementation.

All the staff viewed collaboration as a means of improving pupils’ learning and of
enhancing their own professional learning. They engaged actively and productively
in continuous professional development and generously shared their learning with
colleagues.

Teachers employed a range of assessment methods, including teacher observation,
teacher designed tasks, sampling of pupils’ work and administration of standardised
tests. Their current practice focused mainly on assessing pupils’ knowledge,
predominantly in the areas of literacy and numeracy. In order to further develop
assessment practices, teachers should now embrace assessment across the full
curriculum and explore and agree at whole-school level, approaches to measuring
pupils’ skills development and dispositions towards learning. Teachers should also
be mindful that outcomes of all assessments should be clear and easy to interpret
and share. The potential to use the outcomes of assessment to further inform
differentiation should also be explored to cater for the variety of pupils’ abilities and
learning needs in all settings.

A range of screening and diagnostic tests was used for on-going tracking of the
learning achievements of pupils with SEN. The SEN team collaborated closely with
class teachers, pupils and parents to agree targets for learning to address the needs
of pupils. Support for pupils with SEN was provided on both an in-class and
withdrawal basis. In-class support should always be closely aligned with the priority
learning needs of pupils.

The school actively engaged with the initial teacher education (ITE) school
placement programme. A number of student teachers were welcomed into the
school each year. Teachers worked with them in a supportive capacity in areas such
as lesson presentation, classroom management and differentiation.

3. The quality of support for pupils’ wellbeing

The quality of support for pupils’ wellbeing was very good. Pupils experienced a
sense of belonging and reported that they felt safe, connected and supported in the
school. A positive school climate permeated the school, and respectful relationships
were promoted among members of the school community.

The school demonstrated a very good awareness of the importance of promoting
pupils’ wellbeing. This included the provision of opportunities to listen to pupils, and
to provide additional support when needed.

School leaders supported partnership with parents as a means of enhancing pupils’
learning and wellbeing. In addition, the voice of pupils was included in school
development through a range of student committees and pupil leadership was
encouraged at all levels. To build on these initiatives, school leaders should
continue to consult with pupils about how they learn and about the effectiveness of
their learning experiences.

4. The quality of leadership and management

The quality of leadership and management in the school was of a high standard.
The board of management and school leaders were aware of their statutory
obligations and worked diligently to ensure that all legislative requirements were
met. They have provided a safe, comfortable and attractive learning environment



and ensured the provision and maintenance of teaching resources. They also
supported the continuous professional development of staff.

e The principal and deputy principal promoted an inclusive school community. They
managed and oversaw the smooth day-to-day running of the school and they have
developed and implemented effective communication systems. They fostered a
positive school culture and supported respectful interactions at all levels of the
school community. There were clear communication structures in place across the
entire school community. Almost all of the parents who responded to the survey
agreed overwhelmingly that that there was a good atmosphere in the school and
that they felt welcome there.

e The leadership and management team in the school presented as enthusiastic,
vibrant and diligent, and fulfilled a broad range of duties and responsibilities. Those
with curriculum leadership roles encouraged and facilitated colleagues to develop
their learning and share their practice. Team members have embraced and
implemented a wide variety of initiatives to support teaching, learning and wellbeing.
Systematic monitoring and regular review of these initiatives and interventions by
school leaders will ensure their continued effectiveness and their ongoing impact.

5. The quality of school self-evaluation

e The quality of school self-evaluation (SSE) was good. Those leading SSE engaged
with the process in a structured and systematic way.

e The school identified two areas of focus, and targets and specific actions were
prioritised. Data was gathered to support the creation of the SSE plans.

e During interviews with parents and representatives of the board of management, it
was evident that they were aware of the SSE focus. Going forward, the school
should systematically monitor the impact of its agreed SSE actions and initiatives to
ensure they continue to address and achieve the agreed targets. Commendably, the
school has shared its SSE plans and its progress to date on the school website.



The Inspectorate’s Quality Continuum
Inspectors describe the quality of provision in the school using the Inspectorate’s quality
continuum which is shown below. The quality continuum provides examples of the language used
by inspectors when evaluating and describing the quality of the school’s provision of each area.

Level Description Example of descriptive terms
Very good applies where the quality of the areas | Very good; of a very high
evaluated is of a very high standard. The very quality; very effective practice;

Very Good | fey areas for improvement that exist do not highly commendable; very
significantly impact on the overall quality of successful; few areas for
provision. For some schools in this category the improvement; notable; of a very
quality of what is evaluated is outstanding and high standard. Excellent;
provides an example for other schools of outstanding; exceptionally high
exceptionally high standards of provision. standard, with very significant

strengths; exemplary
Good applies where the strengths in the areas Good; good quality; valuable;
evaluated clearly outweigh the areas in need of effective practice; competent;
improvement. The areas requiring improvement useful; commendable; good

Good impact on the qualifty of pppils’ learning. The ;tandard; some areas for
school needs to build on its strengths and take improvement
action to address the areas identified as requiring
improvement in order to achieve a very good
standard.

Satisfactory applies where the quality of provision | Satisfactory; adequate;
i is adequate. The strengths in what is being appropriate provision although

Satisfactory | eyaluated just outweigh the shortcomings. While | some possibilities for
the shortcomings do not have a significant improvement exist; acceptable
negative impact they constrain the quality of the level of quality; improvement
learning experiences and should be addressed in | needed in some areas
order to achieve a better standard.

Fair applies where, although there are some Fair; evident weaknesses that
i strengths in the areas evaluated, deficiencies or | are impacting on pupils’

Fair shortcomings that outweigh those strengths also | learning; less than satisfactory;
exist. The school will have to address certain experiencing difficulty; must
deficiencies without delay in order to ensure that | improve in specified areas;
provision is satisfactory or better. action required to improve
Weak applies where there are serious Weak; unsatisfactory;

e deficiencies in the areas evaluated. Immediate insufficient; ineffective; poor;

and coordinated whole-school action is required
to address the areas of concern. In some cases,
the intervention of other agencies may be
required to support improvements.

requiring significant change,
development or improvement;
experiencing significant
difficulties;




Appendix

SCHOOL RESPONSE TO THE REPORT

Submitted by the Board of Management



Area 1l Observations on the content of the inspection report

The Board of Management of Scoil Mochua is pleased that the Inspectorate acknowledged
the fantastic work at our school, particularly:

All requirements for Child Protection and Anti-Bullying Procedures were met.
Excellent support for pupils’ wellbeing, coupled with a positive school climate and
respectful relationships - with staff, pupils and parents - was acknowledged and
highly commended.

Our dedicated teachers were commended for creating attractive and stimulating
learning environments where they modelled enthusiasm and enjoyment of learning.
Our whole-school culture of collaboration was commended and it was noted that
teachers engaged actively and productively in continuous professional development,
which they shared with others to improve teaching and learning.

A high standard of Leadership and Management was noted, with the
acknowledgement that our school is a safe, comfortable and attractive place for
children to learn.

Our wide range of interventions and prevention strategies for children with additional
needs was noted.

Area 2 Follow-up actions planned or undertaken since the completion of the inspection
activity to implement the findings and recommendations of the inspection.

In Scoil Mochua, we continually strive to ensure that our pupils have the best possible learning
experience during their journey through our school. As such, we welcome constructive
feedback, and regard recommendations from the Inspectorate as a springboard for professional
dialogue and a focus for school improvement.

The Board of Management has reviewed and considered all the recommendations in the report,
and notes that they align with areas we had identified and discussed with the Inspectorate
during the WSE Inspection.

We are implementing a whole-school approach to oral Irish which encourages more
spoken Irish throughout the school and throughout the school day. All teachers are
promoting this, and the pupils are engaging enthusiastically, speaking Irish in the
corridors and in the yard, as well as in the classrooms.

We are participating in a pilot CLIL project which involves some classes engaging with a
subject through the medium of Irish for the year. We believe that this will have a
positive effect on the standard of oral Irish throughout the school as it becomes
embedded.

We are meticulous in our planning for teaching and learning. Long and short-term plans
are a requirement, and were available for the Inspectorate during the WSE. Following
the recommendation in the report, we have carried out extensive work in developing
high-level whole-school plans in the various curricular areas. These compliment the
planning documents we already have in place.

We will continue to use various assessment methodologies to inform our teaching, and
to inform our differentiation so that every pupil can access the curriculum and achieve
success. We have placed a focus on assessing skill development and we acknowledge
the importance of this.



The Board notes the hard work and commitment of the school staff in the work to date on the
recommendations in the report. The Board is pleased that the Inspectorate recognises the
teachers in Scoil Mochua as “enthusiastic, vibrant and diligent” and “dedicated practitioners”
who motivate their pupils by modelling “enthusiasm and enjoyment in learning”. The Board is
confident that this is an accurate portrayal of our professional, committed staff.

To conclude, the WSE-MLL Inspection has been a thought-provoking experience for all. We are
proud of our supportive school community, and we will continue working together to ensure all
of our pupils flourish.
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